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Enclosed you will find the article, "Television For (Not Against)-M
Children: Developmentally Appropriate Programming." Nancy
Carlsson-Paige and I would like to submit if as our comments about
how to implement policies and rules on meeting the "educational and
informational needs of children" in children's television programming
(MM Docket No. 93-48).

The article shows how much of current children's television program
content does not meet children's needs and why. But more
importantly, it uses current knowledge about children's development
and learning to spell out how the content on children's television
could appropriately support young children's development and
learning.

As experts on th-e effects of media on children's development and
learning who have documented the disastrous effects deregulation of
children's television has had on children, families and schools, we
urge that the kind of information contained in the article be
incorporated into FCC guidelines on what constitutes meeting the
educational and inform.ation needs of children. It is vital that in
establishing the guidelines, you use what is known about how to
support healthy development in the early years.

We welcome this chance to submit comments to you and would
welcome the opportunity to work further with you on this vital issue.
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Developmentally Appropriate Programming

Young children grCM'ing up in the United States tooay watch an average

ci foor hoors ci televisirn a day er 28 hoors a week (Tuchsdterer, 1988). In 10'vV

ina:me hemes they spend an estimated 50 percent mere time watching

(Miedzian, 1991). These figures do net take into aa:a..mt the time children spend

using VCR's (which are now CMmed by at Jeast two-thirds ci US househdds) er

playing video games lik,e Nintenda Many yoong children spend far mae time

watching the TV screen than they spend in schoo, engaged in play, er interacting

with other children and adults.

What are children seeing and what lessoos are they learning during all

those hoors spent glued to the screen? SinO! 1984, when the Federal

Ccmmunications Canmissioo fully deregulated childrEn'S televisim,

programming fa children has been largely determined by the toy industry. That

is because with deregulation the "program-length tallmercial" came into being-­

shows and toys deve1qB.i and marketed together fer the purpose ci selling toys.

Prier to 1984, such a media-tay link-up was nd: allONed ~ the FCC The

resulting programs have met with much critidsm fcy beth their vident, sex­

steredyped CUltent and the degree to which they exploit children to make

prOOts by getting them to want to roy the toys cx:nnected with the shows

(CarISSCl1-Paige and Levin, 1990; Natiooal Associatioo fa the Educatim ci

Yoong Olttdren, 1(91).

After six years d testimmy and debate alxJ.rt the harmful effects d

deregulatioo on childret\ Cmgress finally passed the Otildren's Televistm Ad

ci 1990. While prcwtding a watered-dcMm verstoo a the regulatims that existed

pria to 1984, the new Ad: does require 'IV statims -- as a condittoo d license
I I

renewal -- to serve the lIeducatiooal and infcrmaticnal needs d children thrCllgh
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Developmentally Appropriate Programming

beth their overall programming and programming spedftcally designed to meet

these needs. II 1

The Act dces not specify what would CCl'\stitute meeting lithe educaticnal

and infcnnaticn needs ci children," so into this vacuum the televisicn industry

introduced a new claim: lhill etistinS ca1U71 s/1c.-w,. He"e in tad tdJcai,M.

HONever, prier to the 1990 law, the industry had repeatedly argued that TV

cartocn shows were Nor educatirnal, oot we-e designed to entertain (Maslin,

1992). In its rea!nt license renewal applicatim, cne statim repcrted to the FCC

that in the IIGL JCE· sert~ "the Jces fight against an evil that has the capa1:ilities

d mass destructicn d scxiety. Issues at scxial ccnsdousness and respcnsi1:ility

are shaN themes" (Center fa Ivtedia Educaticn, 1992). The absurdity ci the

argument that a war cartcxn teaches children social ccnsdousness and is

theretere



Developmentally Appropriate Programming

There is an impressive and groong bcxiy cJ knONledge arout what

CCI'lstitutes develcpmentally approprtate and inapprqriate educatien for yamg

children which has increasingly served to guide practice in early childhcnj

dassrocms (fer instance, see Bredekamp, 1990; Iredekamp & Rasegrant, 1992).

This 00dy d knCM'ledge can serve as the basis fer estatiishing guidelines fer

developmentally apprc:priate media Such guidelines ea.tld be used to determine

hON well the educatienal and infcrmatienal needs ci children are reing served

by the televisirn industry and cal1d be extended to all ferms ci media and media

related prcx:iuds designed fer children.

.ESI6BLWlINGADEVEW~EWORK.
Otildren have several central developmental need; in the early years and

their healthy deve1cpment depends en the cpportunities they have to wcrk crt

them. By detiniticrt, develcpmentally apprcpriate practice in any demain,

induding children's te1evisien, wCllld suppcrt and prcmote children's healthy,

cptimal develqllilent if it were helping them wak en meeting these needs.

TNst and SIIWX,
Develcping a sense cJ trust -- a deep beliet that the wald is a safe place

and that "I can CXJ.tnt 00 being cared fa and being kept safe" -- is necessary fer

healthy develqmtent in the early years (Eriksm, 1950), Adults need to proode

an envirooment where children fee saf~ with peqJle who can be trusted to

respood in predldalje and a:nsistent ways (Balaban, 1985). \oVhen children feel

safe they are able to learn; they can take risks, try out new adioos and ideas, and

ecplae their wood. Young children who deve1q> a sense cJ trust are more

likely to appTalch new experiences with a Q1riasity and q>enness. Otildren

who learn to see the wald as dangerClls and unpredictable are mae likely to

I I
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Developmentally Appropriate Programming

approadt new events and peq>le with cauticn, putting mae energy into self­

pretectirn than into explcring and discovering.

• What chil,dren need The kind cI wcrld presented to childrm Via

televisirn is impcrtant to their deva'l'ing ideas al:x:ut safety. Deva'l'mentally

appr'l'riate televisirn would present a wcrld where people can be trusted,

where evil and danger are net lurking in every ccrner. Programs shadd sheM'

children what they can do to feel safe and keEp themselves safe and heM' to hap

ethers do the same Televisirn a:uld also help dlildren anfralt and master the

cnnmcn childhood fears and lmrnsters' they must tame in the early years. A

character like Oscar the Grooch, the Muppet puppet rn "Sesame Street", provides

children with a watderful elCample c::1 a cnaracter who ads out childrenls wish to

~ naughty and grumpy but CD'ltinues to remain safe and seaJre. "The

Neighlxrhood cI Make-lElieve'1 crt II"". Rogers Neighlxrhooc.1' presents

children with a fantasy puppet wood wherepeqJ1e suppcrt and help each ether

amidst all their a:I'lflicts and needs.

• Whit dQ1dren "" m tcleyfsCgl. Many cnntemporary cartooo series

and ether programs children watch present a wald filled with videnC2 and evil,

where lihad guys" CD'lstantly threaten the safety c::1 "good guy~l, usually with

sane ferm ci vidence In each epjscd~ herces and herdnes must be at guard at

all times because vident, evil faces lurk and threaten happiness and security

(Hesse, 1•. CdJra threatens GI J~ Shredder and the evil "fad: soldiersll do

evil to the Teenage Mutant Ninja TurtlESt and an endless stream c::1 evil polluters

who are cut to destroy the earth at the show Tocie Crusaders. In these sho.v5,

the characters and settings may change but the underlying message at instaality

and threat is repeated CHer and CHer, giving children an impressioo cI a wald

they emmet trust.

II
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Developmentally Appropriate Programming

• pmusjm The vident and scary stc:ries and themes en many

children's 1V programs tcday are develqmentally inapprcpriate because they

undennine children's ability to feel safe and seaJre. They teach children to

distrust ethers and to expect danger and then do not help children ccnfront and

resdve their fears. Rampant and gratuitoos violence replaces what is an

impcrlant cppatunity to shCMI children deeper, more subitantial ways to resdve

their ccnflids and emerge with a greater sense ci trust and security. In fact,

many current programs end up heightening children's anxieties alnlt their

safety rather than alleviating them

During the early years. children attempt to do an increasing range r::i tasks fer

themselves, develcping a sense ci their CMln independence and autencrny

(Eriksoo, 1950; Kamii, 1984). At the same ti~ they also leam to partidpate

mere and mere in reJatimships with ethers (Kegan, 1982). Odldren need help

in develcping both their independence and their coonectirn to ethers. A sense ci

ccnned:edness can help children feel secure enoogh tatty new things oot en theiT

CMfn, to experiment, and explere and experience their CMm sense ci autmcrny.

• Whit dJiJdI'm nm1 Developmentally apprcpriate televisim shoold

shCMI children how they can ad autrncmoosly while maintaining a pcBtive

CCIlnection with ethers. It shadd present children with a wood where people

help and suppe:rt each ether, where pecple can stilI remain a:nnected to ethers in

mutually benetldal ways when they act independently. A character like fuethy

in The Wizard ct OL (Baurn, 1900), dramatized so wrnderfully in the mOJie,

provides a powerful mcxiel r::i a child who is painfully separated fran her laved

mes (a fear many children have) oot survives by making a:nnedims with the

Tin Woodsman, the Lim and the Scarecrow. Similarly, 1V drarnatizatirns ci

cHaracters like Max fran Where the Wild Thinas Ive (Sendak, 1963), who sets
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Developmentally Appropriate Programming

elf frem hone rn his awn in a fit ci anger, then tames and befriends the scary

"wild things," also suppais children's need to establish a sense ci autrnany with

interdependence

• What dlilcten see m televisjm. Many current cartCD'lS and dher

children's programs present separation and coonectioo as pdar qJposites;

characters are either separate OR CDI'lnected. \Nhat is wase, separation is

ccmmcnJy equated with vidence and hurt tCMIard ethers, and anned:irn with

heipleisness and victimizatirn. To~ separate usually means to be maI~ streng

and pcMIerful, armed with weapcns, unfeeling and alie to take care of ooeself.

To be a:l'mected usually means to be femal~ weak, dependent, and anstantly in

need ci TeSQle

• Cmdm"Ql, The messages children are getting al:n.Jt autrnany and

closeness fran mass media do nex serve their devel~mentalneeds. MJdels that

dichexanize independence and da;eness give children a false (and pctentiaJly

hannful) idea al:aJt their relatiooshi~ with ethers and do little to show them

how they can ~ BarH independent and caring. Further, there is a dangerCJJs

soiaJ message abaJt autrnany a:J'\veyed in aJrrent children's media: to ~

autOOaT\CJJs means to be vident and to hurt ethers.

BIlJP!'§lIoat IQd FlfIGlQ',

To becalle active partidpants in their envirrnment and crntribJting

members ci society, children need to develop a sense ci empowerment -- a belit~

that they have the atility to affect their wald (White, 1959). It is through

experiendng ernpo.verment that children deveJ~ feelings ct inner strength and

a belief in themselves as ampetent and capable peqlIe who do net need to fight

and use vidence to get their needs met. To devel~ a sense ci empowerment

children have to learn exactly what to do -- what actions, skills, wads will have

wHat kinds ci effects in different situatioos.

6



Developmentally Appropriate Programming

• Yibat dliJdgn om'.. Televisioo shoold help children feel that they can

make a positive difference in the world and even that it is important and

valuable to try to do this. It also shoold prcwide children with many

cppcrtunities to learn abalt the wide-range ci things pEq'le can actually do to

1:ring alnlt pa;itive change. O1aracters like Ikrcthy in the VVizard ci Oz and

Max in \Nhere the Wild Thin~ Are are lxth capable at acting roldly to effect

change; fuethy talks back to the Wizard and Max tames "the Wild Things."

Bah provide deeply meaningful models r:J empeM'el11le1'\t fer dtildren as they

act travely in threatening situations.

• Whil..dJiJ4pJ - m teleyisjm On many children's cartexns

empowerment is equated with using vidence. The sde way to feel powerful and

have an effect is to fight, use weapCJlS and win (Carlssm-Paige & Levin, 1992).

Rarely are children shcwn the true effects ci vident actiCJlS; they do net see

suffering er death. Alternative ways to feel empowered are rarely presented, ncr

is the idea that it is impcrtant to find noovident ways ci having an effect.

Further. because the fighting is never over 00 cartocns no matter what the

characters do (IIgcxxi guys" face a new threat 00 ead\ episcxie), these shows may

undennine dtildren's overall sense ci empa.-vennent.

• Qp;tusjm Much ci current children's televisiCJl does net serve their

healthy develcpnent. Net ally does it fail to provide ~tent that CC11ld help

children develq> a sense ci empowermen~ it also a:ntrib.1tes to a SEnse ci

disempOWelllllel'lt. It provides few charaders that can serve as models

empowered to achieve positive effects on the wald in nCJlvident ways and it

undennines children's sense that people can make a difference in the wald

witha.!fighting.

II

7



Developmentally Appropriate Programming

~.

It is dUring the early years that children first learn to label their gender as

'bay' er 'girl' and then try to figure oot "what can I and shadd I do because I am

a txJy cr a girl?" (Kd1lberg, 1966). The mere broadly children answer this

questiel'l, the mere they are likely to develcp to their full paential; the narrower

their detiniticn d gender, the mere likeJy will their paential 00 restricted.

Because yeung children tend to divide CDlaptS into dichotaneu's categaies,

they easily ferm sterectypes al:xlJt gender; things are either fa cne gender OR

the other, but net BOTH. In erder to develcp a lToad detinitirn ci their own

gender and ci what they are capatie ci deing, they need to be shown that [x)ys

and girls can do a wid~range cJ things many ci which are CClllTncn to both

sexes.

•~ To assist children in deveJ'l'ing their full

potential as girls and txJys, televisirn and ciher media sheuld provide mcxieJs ci

lxth sec:es engaging in a wide-range ci adivitits. O1i1dren need to see canplex

characters who embody characteristics traditicnaJly theught cJ as lxth male and

fenlale in erder to qJ8l up passi1::iHues fa themsaves. Returning to Ikrdh~

she is a tnnplex character who does not fit a gender stereoctypE; Dcrdhy fees

vulneratie and lcngs fer a:nnectirn while also acting in pcM'erlul and effective

ways.

• . Many d the mast pcpular children's'

shows fcxus rn the ma;t ectreme and stereciyped behavias d beth sexes and

present a very narrow range cJ behavia optiatS to lxJth bays and girls. Males

are machismq stratg and musde l:X1tnd They are tcugh d mind and bcxty, and

like to fight, espedally with big weapats. There is a pervasive assaiaticn d

maleness with videnaa Females are sweet and kind, and etten sexy. They

, '
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Developmentally Appropriate Programming

spend a let r:i time caring abaJt hCAN they lad<. They are weak and helpless and

r:iten need to re rescued by males. (CarlssCJ1-Paige & Levin, 1990).

• Cmdysim. Televisioo gives children a restricted picture ct what it

means to re a boy or girl, exaggerating a tendency for sterectyping naturally

ex:a.trring in yamg children. Healthy develcpment is undermined as children's

ideas r:i who and what they can becc:me narrOlNs. At the same time, the gulf in

understanding between the seces widens fer children as televisial accentuates

the djfferenas

Aal"pMlm q Phil.1\' Anma flqIe.

Young children are in the process ct learning aboot who they are as

individuals and as members d a traKier society, abalt how they are alike and

different fran ether peopl~ and about how peq>le of diverse backgrounds and

expeience treat each ether. (Derman-Sparks et al., 1989).

• Whit djJdqn om' Televisim, as a window into the world beymd

children1s immediate experience, has the pdential to expose children to diverse

peeple and to mcxiel ways diverse pecple can respect and learn fran each ether.

The Tin Woodsman, Lion and Scarecrow scare Dcrdhy at first because they are

different fran her and have "spedal needs." But they quickly learn to trust and

care fa each ethEr in respectful ways that mutually benefit them all. The diverse

ethnic and TadaJ backgramds eX the adcrs and actresses who live and werk

together en Sesame Street provide children with a mcdel d diversity enriching

a a:mmunity.

• :Many children's teJevtsien programs

pranete suspid en, intderance, and even vidence against those who are

different. Radal and ethnic steredypes are (XII n1 la'l. Often, I'bld guys" have

characteristics that are different from the llgocx:i guyS- who represEnt
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Developmentally Appropriate Programming

help children get lEyrnd the simple view c:i things as all good er all bad, to a

mere ccrnplex understanding of right and wrrng -- fer instan~ shO\oVing

children situatirns where characters face meral dilemmas and have to figure cut

the "right" thing to do It shoold help them learn to decenter and gradually to

ccxrdinate different pants ci viEY-I (Selman, 1980). In the final scene ci The

Wizard ct Oz. D:rcthy expresses a mera! crnflid as she realizes that the

satisfactioo ci her desire to go heme means that she has to leave behind those she

laves in the Land ci Oz.

•~Jctm • qJ telmsim. lvbst CD) ullerdal teievisirn programs

for children present unidimensiatal dtaraders that are either "all geed'. OR "all

bad'· who lack the a:mplexity ci real human character. QuestiCJlS ci social

respatsibiUty and maality are nct al1sidered as goai characters attack and

maim bad ones. Canmon mcral lessrns to children are that might equals right,

bad pEq'le deserve to be hurt and there is always a singlE; vident sdutioo to

wery problem.

• Cmdusim. Ccmmerdal teievisirn undennines the deveic.pment ci

tna"ality and social respcnsibility in yoong children. It teaches that vidence is

justified and wen a gJamaous way to resolve al1flict. It OJIltrib.ttes to

simplistic rna-al thinking and does nd help children dweicp tros fer solving

meral dilemmas. Furthellnor~ it prcMdes fe'tN positive ma.ieis of how people

can treat eadl ether and places little value on pecple treating each other with

respect and humanity.

QI',tyniU.fq W nJnltullliY.
Play is basic to the healthy develqment and learning ci children (Piaget,

1962). It is a primary vehicle through which they cmstruct ideas abJut the wa-Id

and tnne to understand their aNn experienCE. ThraJgh the pn:r.ess c:i play

dii'dren can master ecpeiences that may have tEen scary er diffia.tlt fa them;

11



Developmentally Appropriate Programming

they can learn to think aeatively, take risks, and learn to sdve problems. But in

erder fer all this to CXD.lr, the right CCJlditicns fer play must exist. O1i1dren need

to be in charge c:t their rnvn play -- they need time, space, and props that

ena:urage them to transfam their past experiences creatively throogh the play

process.

• What dJi1dn:n Deed O1i1dren need to have ridl and meaningful life

experiences which they can use as the crntent fer their play; experiences which in

sane way CCJlned: to the deep developmental needs they have. While televisicn

can never substitute fer dlildren's direct experiences interacting with the wald,

it cculd provide them with the kind a CCJltent they need fa their play -- staies

that are meaningful to them, that they can take and reader with their aNn past

experience, develcpmental needs, and imaginaticn.

• »bK dli1dn:n ft CIl tdevjsim. MJdl children1s televisicn

programming ansists a material that reflects the imaginaticn a adults b.1t is far

removed frcm children1s understanding and experience. Teenage Mutant Ninja

Turtles, fer ex:ample, human-sized turtles who were mutated by radiaticn and

live in a dty seNer and fight rodents, are diffiQ11t characters fer children to

inarpcrate into their play in l:r0ild, meaningful ways. When staies such as

these -- removed fran children1s experience and understanding -- beume the

l:Bsis ci. children's play, the play scenarios are usually superfidal and imitative

because children have diffiQ1lty transfcnning these stc:ries into their awn

elabcrated play episodes. Single-purpa;e tays marketed almg with these shONS

further this tendency toward imitaticn. The highly realistic toys fcxus children's

attenticn 00 a single actioo (often a vident cne). Otildren lose aJI1trd over their

play when they can no looger use props that they can shape and define

aaxrding to their own evolving purposes and needs.
I I
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Developmentally Appropriate Programming

.~. O1ildren's televisioo does nd: help children meet their

develcpmental needs through play. Net ooly does televisioo OJt deeply into

play time, it also provides a very narrow range cJ cc:ntent fer dli1dren to use in

play. This narraw crntent is then reinferred by realistic; single-purpose toys that

further undermine genuine play. O1iIdren end up imitating what they have seen

rather than develeping their awn rich, unique interpretatioos. As a result, play is

less likely to provide children with resdution ci their needs and the deep,

meaningful understandings that they need in ader to develq> qXimally

(CarlsScrl-Paigeand Levin, 1987, 1990 & 1991).

Qri1drm's N 1IBat

A very disturting picture emerges when children's early develcpnental

and educatienal needs are used as the aiteria fa' assessing current televisien

programming. Ideally, children's media woold provide meaningful program

cmtent that helped them engage positively with the issues tl'\CB basic to their

healthy scxial, erndienal and intellectual deve1qxnent. Instead, we have foond

that the issues mast basic to children 1:BDIling productive and scxially

respcnsible members c:i society are being seriwsly undera.lt as CJrrent TV

practices trivialize and distcrt children's mast basic ancems and needs and

undermine their very ability and effats to resdve them.

Even w~ current programming diverts children fran werking en

these issues bj channeling them into an unhealthy fcxus on vidence. As

vidEnCE has inaeasingly becalle the central aganizer c:i many children's

programs, it has becane intertwined with the fundamental ideas children are

develcping alx1Jt gender, empowe meut, autenany and diversity. It is

dahgerws fer children and saiety when children learn that independence and

13
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empaNennent ante thrwgh vidence and hurting others., that peq:>le solve their

prdiems with vidence. We see the results ci the years ci fc:x:us en vidence by

the media as the children who first fal prey to deregulated c:hiJdrm's taevision

in 1984 are entering middle and high schoo amidst an alarming increase in

seriws vidence.

The fact that wrrent televisien programming is seiwsly threatening

children's play ooly serves to inaease the negative effects of televisioo on

children's develqJJTlelit. The oontent ci many d the mast pcpular children's

shows does net eifer apprqriate er meaningful content fer them to use to create

rich, meaningful play scenarttE. Even mae destructive to healthy development

are the highly realistic, single-purpa;e toys which are linked to TV programs.

They channel children into imitating what they have seen on 1V(mast cr.t. dllonly

vidence) and prevent them fran werking through their 0NTl ideas creatively and

a:nstroetively through play in which they have oontrd. In lasing crntrd ct their

play, d\ildren are lasing a vital swrc:e fer making SEnse ct experience, fa

learning and fa gaining the oogdng sense ct equilitrium they need fer healthy

deveJq:ment.

As the Federal Carmunicatirns Canmissirn sets the standards fer what

a:nstitutes meeting the educatirnal and infcrmatirnal requirements ct the new

O\i1dren's TeJevisim Ad c:J 1990, it has a lespa'1Siality to children, parents and

ultimately, to all c:J saiety to set the standards based al what we new know

abaJt how to suppat children's hESlthy develcpnent and learning. In

implementing the act, the FCC must provide lxth guidelines about what is

develcpIlentally iaAJlt."riate program CDltent fa children, as well as ban the

link-up cI children's programs with whde lines ci toys (a practice which was net

allowed prier to deregulatirn in 1984). \Yithcut strrng regulatirns ~ the FCC
I,
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which prctect children fran the marketing practices that are undennining theiT

healthy develcpment and leaming, the situaticn is unlikely to change

The early childhcx:d prcressicn and others who have the best interests cr

children as their primary goa) must begin to play a central rde in helping the

Federal Canmunicaticns Canmissicn define what a:nstitutes TV programming

that "serves the educaticnal and infcnnational needs" cr young children.

Current knCM'ledge about havv to appTq)riately meet children's deVelopmental

needs can provide a poNerlul lens fer detennining what does and does net

ccnstitute devel",mentaJly apprqriate media for children. Knowledge used

this way can:

• help the FCC make infcrmed dedsirns about what does and does Nor

ccnstitute meeting the educatirnaJ and infamattrnal needs a children

as they assess the degree to which 1V statirns are canplying with the

o,ildren's Te1eYisim Ad ci 1990;

• assist the FCC and pdic.y makers in determining the kinds a additirnaJ

laws and pdides that are recp.1ired fer troadcasting practiCES that suppert

cmldren and fa eliminating practices that do harm to children.

• guide children's TV progrdll nIterS and prex:Ju<ErS in their etfats to

design children's prograrmning which suppats children's healthy

develcpment and learning;

• help parents and educatas make inlaliled judgments abcut what .

media children shadd and should nct ..watch, and alxlut heM' to help

children use the media they do see in ways that can best suppai

deve1~l
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Developmentally Appropriate Programming

Oevefopmental Issue What children see on TV What children should see on TV

To establish a sense ci The wald is dangeroos, A wcrld where: pecple can be

trust and Si!JleJ:y enemies are everywhere, trusted and help each ether,
weapcns are needed to feel where safety and

safe. predictaaHty can be achieved,
fears can be averccme.

To develop a sense ci Autmomy equated with A wide range c:t mcx:iels c:t

auta1any with fighting & Wespa"s. car- independence within mean-

amtededness
neaedness equated with he1~ inglul relatimships & c:t
lessness, weakness & altn1isrn autmanaJs pecple helping

each ether.

To develop a sense d Physical strength & vidence PrcNtde many examples c:t

eliipCWEiment & etfl- equals JXMIer & efficacy. pecple having a positive effect

caL)' in the waid Range c:t ways to have an at their wald withrot
impact Naf sho.vn, bad guys vidence.

always retum.

Exagg«ated gender ctiffer- Conplec characters with

To establish ences. Rigid ctivisims between wide-ranging behaviors,

gender Identity
the sexes. Bojs.e strmg, interests & skills. Canrnat-

violent & save the waid Girls allies between the sexes
are helpless, victimized & cwerlap in what bah can do
itTEievant to watd events.

To deveJop an Radal & ethnic stereciyping. Expose children to diverse

appedatim d Dehumanized enemies etten peqies. with varied talents.

diversity
c:I cdor with fcreign accents skiDs and needs, who treat

a nm-hurnan ch.acter1stfcs. each ether With respect, wak
amcng people Diversity is dangtraJs. cut prctiems nmvidently

Vidence against thaJe who and enrich eam others' lives.
are different is justified .

To CDI'lStruct the One dlmenslmal cNnct.-s canplec chatacters who act 11

fwndatims ct who are all good abed Vio- spmsitiy " mrrally tcr.vards

rna.lty • sed. 1S'Kl! Is the salutim to inter- ahers- showing kindness &
persmal p-c:tiems. Wlnning is 1'tll!IpId, werking rot maal

nspanllbnity the my ax::eptatie artaxne. prcbIems, taking ah.. people
Bad guys deserve to behurt. txints c:I view.

Progt an I cratent fran t. re- Meaningful ament touse in

To have~nities rnc:wecl fran chUtt-en's exper- play which resa'lattng deeply

for nIBdngful pay fence a level c:I unde'stand- with develc:prnll\tal needs.
ing. Program-linked toys pro- g,o..ys not linked to realistic
mdtng imitativ~not aeative tc¥s so childrencan aeate

play. their own uniaueDlay.
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